
 
GREAT EXPECTATIONS: Parents Expect Children to Pursue Postsecondary 
Education but Don’t Think Schools Provide Enough College Planning Information 
 

About nine in ten students in grades six through twelve have parents who expect them to 
continue their education beyond high school, says the National Center for Education Statistics 
(NCES) in its new report, Parent Expectations and Planning for College. However, the report 
continues, most parents feel that their children’s schools do not do an adequate job of providing 
college-planning information. 
 
The report, which is based on the results of the 2003 Parent and Family Involvement in 

Education Survey, gives insight into parents’ thoughts on the level of education they expect their 

children to achieve, whether schools provided information to help students plan for 

postsecondary education, whether someone in the family planned to help pay for it, and whether 

they felt they had enough information about the costs to start planning.  

 

About 80 percent of the parents of Asian students expected them to finish college, compared to 

66 percent of the parents of white students. Sixty-four percent of African American and 

Hispanic students’ parents had that expectation for their children. Girls were more likely to have 

parents who expected them to complete college than boys (67 percent compared to 62 percent).  

 

The grades that students bring home also made a difference in parent attitudes.  Eighty-six 

percent of students who were reported to have earned mostly As were much more likely to have 

parents who expected them to complete college than those who were reported to have earned 

mostly Bs (64 percent). Percentages continued to drop off steeply as student grades declined; 

only 38 percent of parents of students who were getting Cs expected to see their children 

complete college. Interestingly, however, almost a quarter (24 percent) of the parents whose 

children were making Ds and Fs still thought they would enter and complete college.   

 

Other factors that the report finds to correlate with high parental expectations include having a 

two-parent household, income of over $75,000, and having non-native parents or those who 

primarily do not speak English.  

 

The percentages of ninth through tenth graders (62 percent) and eleventh through twelfth graders 

(64 percent) who reported having parents who expected them to graduate from college was lower 

than sixth through eighth graders (68 percent). The report does not speculate about the cause of 

the lower expectations.  
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While many parents expected their children to attend college, only about a third believed that 

their children’s schools did “very well” in providing information to help with postsecondary 

education planning. Students were more likely to have parents whose beliefs fell in the “very 

well” category if they were in the eleventh or twelfth grades, attended private school, earned 

mostly As, or if their parents were non-native-born or non-native-English-speaking. At the other 

end of the spectrum, slightly over a quarter of parents felt that their children’s schools provided 

“no information at all.”  

 
To read the full report, please visit http://nces.ed.gov/pubs2008/2008079.pdf.  
  

 

“WRITING…LOL!” : Report Finds That Teenagers Do Not Consider Instant 

Messaging, Texting to be Writing  

 
 
Although by many accounts today’s teenagers are immersed in a world of text to a greater extent 
than those of previous generations—through browsing websites, writing e-mails and instant 
messages, and typing text messages—according to a new study, the majority of them (60 
percent) do not consider such communication to be writing. Nonetheless, they overwhelmingly 
believe that the ability to write well is important and that additional in-class writing time and 
instruction would help them improve. 
 
Writing, Technology and Teens, researched and published by the Pew Internet and American 

Life Project, the College Board, and the National Commission on Writing, also finds that 
though most teens consider “e-communication” to be distinct from writing, nearly two thirds—
64 percent—admit to writing in the styles of their electronic messages in their school work on 
occasion. They sometimes use informal capitalization and punctuation, certain shorthand (e.g., 
“LOL” for “laughing out loud”), and emoticons (symbols like smiley faces).  
 
In its executive summary, the report notes the disparate views on teenagers’ heavy, widespread 
use of electronic communication. Richard Billington of the Library of Congress suggests that 
it might be damaging to the “basic human unit of thought—the sentence.” However, at the 
opposite end of the spectrum, some “[o]thers wonder if this return to text-driven communication 
is instead inspiring new appreciation for writing among teens.”   
 
Some parents perceive that their teenagers are writing as much as or more than they themselves 
did as teens; 48 and 20 percent, respectively, while almost one third, 31 percent, think that they 
write less. Half of teens report that they write something for school “nearly every day,” and 35 
percent say they do so at least several times a week. A greater share of black students than white 
students report writing something for school nearly every day, at 61 percent versus 47 percent, 
though the percentages of white, African American, and Hispanic students who say they write 
several times a week are similar, ranging from 83 to 87 percent. Black students are also more 
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likely to write in personal journals and write music and lyrics, outside of school, than white 
students.  
 
Writing, Technology and Teens also finds that an enjoyment of personal writing does not 
necessarily correlate with an enjoyment of school writing. Nonetheless, 67 percent of teens 
surveyed admitting to enjoying their school writing at least “some,” and only 10 percent said that 
they did not like writing for school at all.  
 
When reflecting upon their own writing and how they would improve it, 98 percent of the 
teenagers surveyed say that writing “is at least somewhat important for their future success,” and 
56 percent considered it “essential.” Teens with college-educated parents, those who received 
mostly As and Bs in their writing-intensive classes, and those from households earning more 
than $50,000 a year are also more likely to consider writing essential to their success than those 
from less-educated, lower-earning households.    
 
Though roughly three quarters report feeling that their writing has improved over the year, about 
eight in ten feel that they would benefit from more in-class writing time. A similar percentage 
feels that the integration into instruction of computer-based tools, such as games and websites 
that help with writing skills, would facilitate their learning.  
 
“Today’s teens know that writing is important, and know that they need to learn the skills to 
write well to ensure a productive future for themselves,” acknowledged Sousan Arafeh of 

Research Images. Arafeh led a focus group project associated with the study. “Teens understand 
that learning to write well is a growth process, even if sometimes it feels like the educational 
equivalent of ‘eating your vegetables.’”  
 
The report emphasizes, however, that teenagers’ perceptions of the quality of their own 
writing—whether it is good or is improving, for example—may be inaccurate. “A teen may feel 
s/he is a good writer with a strong grasp of conventions, but is not,” it reads. Results from the 
National Assessment of Educational Progress (NAEP), the only continuing, national test of 
students’ skills and progress, support this point; just 31 percent of eighth graders scored at or 
above proficient on the NAEP writing assessment. 
 
Richard Sterling, chair of the advisory board for the National Commission on Writing, 

executive director emeritus of the National Writing Project, and senior fellow at the 

College Board, felt that the report brought up new considerations for today’s teachers. “We 
think these findings point to a critical strategy question for all educators,” he said. “How can we 
connect the enthusiasm of young people for informal, technology-based writing with classroom 
experiences that illuminate the power of well-organized, well-reasoned writing?” 
 
Writing, Technology and Teens does not take a definitive stance on whether or not e-
communication is a help or a hindrance to students’ writing skills, a fact that Amanda Lenhart, 

a senior research specialist at Pew and a coauthor of the report, noted. “Those on both sides 
of the issue will see supporting data here,” she said. “There is clearly a big gap in the minds of 
teenagers between the ‘real’ writing they do for school and the texts they compose for their  
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friends. Yet, it is also clear that writing holds a central place in the lives of teens and in their 
vision about the skills they need for the future.” 
 
The full report is available at 
http://www.pewinternet.org/pdfs/PIP_Writing_Report_FINAL3.pdf.  
 
NAEP Reading 2007 can be downloaded at http://nationsreportcard.gov/reading_2007/.  
 

NATIONAL INDIAN EDUCATION STUDY: Fewer Than One in Five American 

Indian and Alaska Native Eighth Graders Read At or Above Grade Level 

 

Only 18 percent of American Indian and Alaska Native eighth graders read at or above 
proficient, and just 16 percent perform at the proficient level or better in math, says the National 
Center of Education Statistics in its latest report1.  
 
Titled the National Indian Education Study 2007, Part I, it provides analysis of the performance 
of American Indian and Alaska Native fourth and eighth graders who took the National 
Assessment of Educational Progress in reading and mathematics. Their results were compared to 
those from the first National Indian Education Study, which took place in 2005. For 2007, 
however, the results for eleven states with significant American Indian and Alaska Native 
populations were included, in addition to the national results that were part of both studies. (Part 
II of the study, which is expected to be released sometime this summer, will present the results of 
a survey of American Indian and Alaska Native students, their teachers, and their principals 
regarding their views on the relationship between culture and education.) 
 
The average reading score for Native eighth graders decreased by two points between 2005 and 
2007—from 249 to 247, though this change was not considered statistically significant. In the 
same time period, however, scores for non-Native students increased one point to 263, a change 
that was considered significant.  
 
In comparison to other racial and ethnic groups, the average American Indian and Alaska Native 
score is equal to the average Hispanic score and two points higher than the average black score, 
but twenty-four points lower than the Asian and Pacific Islander average and twenty-five points 
lower than the white average. As is true with other student subpopulations, American Indian and 
Alaska Native girls, with an average score of 253, outscored their male peers by ten points. Both 
girls’ and boys’ scores, however, had dipped from 2005 by one and two points, respectively.  
 
Native students who attended “high-density” schools—defined as those where the proportion of 
American Indian and Alaska Native students was 25 percent or higher—scored sixteen points 
lower than their counterparts at low-density schools. In addition, students who attended Bureau 
of Indian Education schools scored lower, with an average score of 228 compared to the 248 

                                                
1 Averages and percentages used in this report are for not only regular public schools, but also private and BIE 

schools. 
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points scored by American Indian and Alaska Native students in regular public schools. 
However, this is a relatively small percentage of the entire population, as about nine out of ten 
Native students attend public schools.  
 
State-level analysis for the eleven states studied in detail showed that the reading scores of eighth 
graders in Washington, Montana, North Dakota, and North Carolina were not significantly 
different than the average for all Native students. South Dakota, New Mexico, Alaska, and 
Arizona were below that average. Of the states studied in detail, only Oregon and Oklahoma 
posted average scores above the average; they and the thirty-nine states that were not studied in 
detail posted scores that were six to thirteen points higher than the national American Indian and 
Alaska Native average.  
 
The National Indian Education Study 2007, Part I is available at 
http://nces.ed.gov/nationsreportcard/nies/.  
 
 

National Action Council for Minorities in Engineering Calls for More STEM Education for 

Students of Color 

 

The National Action Council for Minorities in Engineering (NACME) has released a report on the dearth of African 

American, Latino, and American Indian and Alaska Native students who pursue careers in science, technology, 

engineering, and math (STEM). Titled Confronting the “New” American Dilemma, the report asserts that if the 

United States is going to be able to maintain its competitive edge in the global economy, it will need “to activate the 

hidden workforce of young men and women who have traditionally been underrepresented in STEM careers.”  

 

The report describes what NACME calls “the 4 percent problem”: (O)nly 4 percent of underrepresented minorities 
graduate [from] high school ‘engineering eligible,’” it reads. “For example, in 2002, 690,000 minority students 

graduated from high school, but only about 28,000 had taken the necessary math and science courses to be fully 

qualified for engineering study.” The report also contains a number of data tables related to underrepresented 

minorities’ enrollment in and graduation from engineering programs. It outlines actions that the K–12, higher 

education, government, and business sectors should take to increase minorities’ STEM participation. 

 

To read the full report, please visit http://www.cpst.org/NACME_Rep.pdf.  

 
 

 

ARE STATE STANDARDS UP TO STANDARD?: For Many States, AFT Says No 

 

 

Though content standards for academic courses vary across states, something many of them have 
in common is that they are not specific enough, says the American Federation of Teachers (AFT) 
in Sizing Up Standards 2008.  
 
Updated annually since 1995, the report examines the standards of each state and the District of 
Columbia that were posted on state department of education websites as of October 2007. It 
analyzes those standards for English, math, science, and social studies for the elementary, 
middle, and high school grades. To be considered “strong,” content standards had to be “detailed 
and explicit with little or no repetition, and rooted firmly enough in the content of the subject 
area to lead to a common, knowledge-rich curriculum.” They also had to cover particular  
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content—in English, for example, such content included reading basics such as vocabulary, and 
writing forms such as narrative, persuasive, and expository. Finally, standards designated as 
“strong” had to focus on both content and skills, and be “articulated for every grade from K–8 
and by grade or course at the high school level.” For a state to be considered strong at one of the  
three school levels, the state had to meet the criteria in more than half of the grades at a school 
level (e.g., two of the three middle grades), or, at the high school level, more than half of the 
standards or courses required for graduation.  
 
The report finds that Virginia is the only state that was strong across all four subject areas and 
three school levels, although fifteen others were strong in at least three quarters of its standards,  
including California, New York, North Carolina, Ohio, and West Virginia, . (Notably, three of 
the fifteen stronger states, Arkansas, Indiana, and Louisiana, made significant improvements 
over the past few years even though AFT had increased the rigor of its criteria over past years.). 
Twenty-one states were considered strong in fewer than half of their standards, and a third of 
these—Colorado, Illinois, Iowa, Montana, Nebraska, Pennsylvania, and Wisconsin—were not 
judged to be strong in any of the AFT’s standards.  
 

Antonia Cortese, executive vice president of AFT, was pleased to see that some states had 
improved their standards but acknowledged that there was still a long way to go.  

“While some states are demonstrating dramatic improvement in the quality of their standards, far 
too many states are lagging behind,” she said. “Well-written grade-by-grade or course-by-course 
standards are critical because they drive curriculum, professional development, instruction and 
assessments, and provide guidance to textbook publishers.”  

High school standards were found to be the weakest of all three school levels; only 53 percent of 
science standards, 47 percent of standards in math, 43 percent of social studies standards, and 
just 25 percent of all standards in English were considered “clear, specific, and content-rich.” 
Many of the weak standards, says the report, were so designated because they were “repeated, 
clustered, or had missing or vague content.”  
 
“All three of these problems have the same, terrible consequences,” the report reads. “Teachers 
do not have a common understanding of what students should have learned in the previous grade, 
what they are expected to master in the current grade, or what they are preparing them to learn in 
the following grade.” 
 
The report suggests that states with weak standards look to those with strong ones as examples of 
how to improve. It lists certain states with exemplary standards by subject and grade level. 
“States within a region could get together as a consortium to jointly develop standards, curricula 
and assessments,” Cortese said. “Either way, it’s time for states to get this right.” 
 
The report calls for state standards to “describe what high school students should know and be 
able to do by course. The reality of high school is that students enroll in courses, not grade-
specific subjects,” the report reads. “In other words, students are enrolling in U.S. History from 
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1877 and not in Social Studies 11. Standards should reflect the reality of how high schools 
function.” The report decries the clustering too often found in high school standards; one set of 
standards often applies to more than one grade (e.g., nine through twelve), making it hard to 
understand what students are supposed to learn over the years. The report also calls for 
graduation requirements to “complement” and “reflect” content standards.  
 
To download the full report, go to http://www.aft.org/pubs-
reports/downloads/teachers/standards2008.pdf.  
  

Education Sector Releases Survey on Teachers’ Views  
 

For its new publication, Education Sector asked 1,010 public school teachers of grades K–12 about challenges in 

their profession; their feelings on specific reforms aimed at improving teacher quality, such as differential pay 

proposals; and their general thoughts on teachers’ unions and the role unions can play in the improvement of teacher 

quality. Waiting to Be Won Over: Teachers Speak on the Profession, Unions, and Reform, compares the answers of 

new teachers (those who have been teaching for fewer than five years) to those of veteran teachers (those who have 
been teaching for at least twenty years).  

 

Among the findings, about three quarters of teachers surveyed said that there were too many burned-out veteran 

teachers still teaching “because they do not want to walk away from the benefits and service time they have 

accrued.” Furthermore, 55 percent said that it was difficult to remove “clearly ineffective teachers” in general, citing 

the process as “time consuming.” Many indicated that their evaluations provided little useful feedback and 

expressed a desire for stronger evaluations, especially for probationary teachers.  

 

Teachers surveyed considered unions as “vital to their profession,” with 8 percent more considering them essential 

than did the teachers surveyed in 2003. They wanted their unions to take more active roles in the areas of 

“improving teacher evaluation, supporting and mentoring teachers, guiding ineffective teachers out of the 
profession, and negotiating new/differentiated roles/responsibilities for teachers.” 

 

Eighty percent of teachers felt that their colleagues who taught in low-performing schools deserved financial 

incentives but were largely resistant to using test scores as a basis for these incentives (just 34 percent favored the 

idea). Teachers were divided on the idea of “measuring teacher effectiveness based on student growth,” with 49 

percent in favor of it and 48 percent opposed.  

 

Complete results from the survey are available at 

http://www.educationsector.org/usr_doc/WaitingToBeWonOver.pdf.  

 
 

Straight A’s: Public Education Policy and Progress is a biweekly newsletter that focuses on 
education news and events both in Washington, DC and around the country. The format makes 
information on federal education policy accessible to everyone from elected officials and 
policymakers to parents and community leaders. The Alliance for Excellent Education is a 
nonprofit organization working to make it possible for America’s six million at-risk middle and 
high school students to achieve high standards and graduate prepared for college and success in 
life. 
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