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NATION MOURNS SENATOR PAUL WELLSTONE:  CHAMPION 

OF EDUCATION AND THE LITTLE GUY 

 

“Tireless public servant.”  “The soul of the Senate.”  “One of the most courageous and 

noble men I have ever known.”  “A proud and passionate voice for working people.”  

“Love him or hate him, what he had was passion.” Such were the reactions on the 

morning of Oct. 25 after a small plane carrying Sen. Paul Wellstone (D-MN), his wife 

Sheila, daughter Marcia, and three campaign staffers crashed in northern Minnesota.  The 

immediate reaction of everyone in the education community was shock, followed quickly 

by the realization that we had lost one of education‟s true champions.  
 

From his efforts to obtain mandatory full funding for special education, to his fight to 

increase the number of disadvantaged children served by the Title I program, Wellstone 

was a staunch advocate for children nationwide and an unflinching believer that 

government can and should be a positive force in the lives of Americans.  Small in 

stature, but big in heart, he was a person whose passionate rallying cry continues to 

resonate today. 
 

Wellstone‟s commitment to funding education is obvious in a statement issued shortly 

after the release of President Bush‟s budget: 
 

There is no better investment than the education of our children.  No speech will 

lower class size.  No promise will fix a school without heat. No exhortation will 

create high quality early childhood education opportunities for all of our 

children. The federal budget should reflect our values. 
 

Always ready with a hug and a smile, Paul Wellstone was beloved by everyone who 

knew him regardless of party affiliation or political leanings.  At a memorial service in 

Minnesota on Oct. 29, over 20,000 people filled the Williams Arena at the University of 

Minnesota.  Hundreds more were turned away because of lack of space.  Sen. Tom 

Harkin (D-IA), one of Wellstone‟s closest friends in the Senate delivered the closing 

remarks, saying “No one ever wore the title of „Senator‟ better and used it less.  He was 

the most principled public servant I‟ve ever known. Paul truly had the courage of his 

convictions and his convictions were based on the principles of hope, compassion, the 

Good Samaritan, helping those left on the roadside of life. His courage is an example for 

all.” 
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Nation Morns Senator Paul Wellstone 
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Shortly after Wellstone‟s death, his campaign sent out an e-mail with the text of an ad he 

was about to run in his reelection campaign against Republican Norm Coleman. The e-

mail said, "This is the way Paul wanted to end the campaign."  In the ad, Wellstone said: 

“I don‟t represent the big oil companies. I don‟t represent the big pharmaceutical 

companies. I don‟t represent the Enrons of this world. But you know what? They already 

have great representation in Washington. It‟s the rest of the people that need it. I 

represent the people of Minnesota.” 
 

 

EDUCATION SECRETARY PAIGE ISSUES WARNING TO 

SCHOOL DISTRICTS 

 

Earlier this year, U.S. Secretary of Education Rod Paige estimated that 8,600 schools, 

serving as many as 3.5 million students, would be labeled “in need of improvement” 

under the No Child Left Behind Act (NCLB).  After learning that many of their well-

performing schools would fall in this category, many states are rethinking their education 

standards to avoid federal sanctions that would apply to schools in need of improvement.   
 

Under NCLB, any Title I elementary or secondary school that fails to meet the state 

standard for two consecutive years must give students the opportunity to attend other, 

non-failing public schools.  The school district would use a portion of Title I money to 

pay for transportation.  A third failing year would mean a school would have to provide 

supplemental services, such as tutoring.     
 

According to the law, states are required to set definitions of student proficiency in 

reading and math and must begin assessing student performance for those subjects by the 

end of the 2005-2006 school years.  However, because the law allows states to define 

proficiency in a variety of ways, some states are being hit harder than others.  Michigan 

has over 1,500 schools considered “in need of improvement.”  Likewise, in Louisiana and 

North Carolina, up to 80 percent and 65 percent, respectively, of their schools could be 

identified as needing improvement.  In contrast, two states, Arkansas and Wyoming, 

reported having no schools in that category. 
 

In a letter sent to chief state school officers around the country last month, Paige issued a 

dire warning to states to stop altering their education standards to give themselves wiggle 

room under the new law (A copy of the letter is available at:  

http://www.ed.gov/PressReleases/10-2002/10232002a.html).  On the other hand, he 

praised states that sought to improve schools performing below state standards rather than 

simply lowering the bar: 
   

By identifying schools as “in need of improvement,” you are indicating your 

commitment to help them reach their potential as soon as possible.  In fact, you 

are blazing a news trail as you confront the evidence and do something about it… 

Such honesty is a badge of courage and should be acknowledged as such by 

citizens in your state. 
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Meanwhile, rising frustration among state and local officials has already led many states 

to consider lowering their standards to reduce their number of failing schools.  In 

Michigan, State Board of Education members are trying to decide whether to lower 

Michigan‟s education standards and retain freedom to spend federal funding, or to keep 

current standards as a way to encourage kids to achieve higher levels.  Those in favor of 

lowering Michigan‟s standards argue that they are simply leveling the playing field and 

suggest that standards should be the same nationwide. 
 

Other states have already taken action to redefine their standards and reduce the number 

of schools in need of improvement.  In Louisiana, students will be considered 

“proficient” if they score at the state‟s “basic” achievement level—essentially a level 

lower than in the past.  The state also changed the label of its “proficient” category to 

“mastery.”  In Colorado, students who rank in the “partially proficient” category on state 

assessments will be considered proficient under the federal law. 
 

Paige offered this assessment of those who are adjusting their education standards, 

“These individuals will rethink their approach for the benefit of the students in [their] 

state.”  At the same time he says, “It is nothing less than shameful that some defenders of 

the status quo are trying to hide the performance of underachieving schools in order to 

shield parents from reality.” 
 

Raising the Standard for Title I Teacher Aides: New Requirements 
 

The No Child Left Behind Act (NCLB) initiated new standards to raise the qualifications of 

paraprofessionals, or teacher aides.  According to the law, all paraprofessionals who work in Title I 

programs must have a high school diploma or equivalent by Jan. 8, 2002.   

 

However, even though the deadline has passed, the U.S. Department of Education has yet to publish clear 

guidelines on how to define a “paraprofessional.”  The closest thing to guidance is a letter issued on April 

30, 2002 from the Department to chief state school officers.  The letter differentiates between instructional 

paraprofessionals and non-instructional staff, stating that only “paraprofessionals with instructional duties” 

need to meet the requirement of a high school degree or its equivalent. 

 

Paraprofessionals hired after the Jan. 8 deadline must have: 

Completed at least two years of higher education; 

Received an associate‟s or higher degree; or 

Passed formal state or local tests designed to demonstrate knowledge and ability in certain subjects. 

 

Paraprofessionals hired before the Jan. 8 deadline must meet one of the above three criteria before January 

8, 2006 unless they work primarily as translators and are proficient in English as a second language, or 

work only with parental improvement activities. 

 

 

KIPP FOUNDATION TURNING HEADS WITH RESULTS, 

CAUSING DEBATES ABOUT REPLICATION 

 

The Knowledge is Power Program (KIPP) is a national, non-profit organization that 

has set up a network of schools around the country to increase student achievement based 

on longer school days, increased parental involvement and responsibility, and a mixture 

of public and private funds.  It serves students in grades five through eight and supports 

them until they go to college.  So far, test scores at KIPP schools are up, but many  
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educators question whether the success can be replicated at public schools throughout the 

country. 
 

KIPP was founded in Houston in 1994, with help from then-superintendent Rod Paige.  

Its creators, Mike Feinberg and Dave Levin, developed the program only two years after 

arriving in Houston as recruits for the Teach For America program.  The nonprofit KIPP 

Foundation is based in San Francisco, with schools in New York City‟s South Bronx, 

Gaston, N.C., Washington, D.C., and Houston. By next summer, KIPP plans to add 19 

new schools in locations such as Atlanta, Baltimore, and Memphis, Tenn.  Although 

KIPP receives about 18 percent of its funding from outside sources, all of KIPP‟s 15 

schools are public and use tax dollars allotted to charter and independent schools. 
 

In a recent report by New American Schools, three new KIPP charter schools in 

Washington, D.C., Gaston, N.C., and Houston demonstrated significant gains in test 

scores, just as established KIPP schools have in Houston and the Bronx.  In the KIPP 

DC/Key Academy in Washington, D.C., fifth graders improved their average reading 

scores from about 34 to 46 on a 99-point scale and from 41 to 65 in math from fall 2001 

to spring 2002.  The average score for the nation is 50.  According to the report, the gains 

made from fall to spring were more than twice the amount typically expected. 
 

Based on similar gains in other schools, KIPP received a $3.5 million grant over three 

years from the U.S. Department of Education to help its schools with after-school, 

mentoring and college preparation programs.  U.S. Secretary of Education Rod Paige 

hopes that the grant will allow KIPP to continue to expand to serve more students across 

the country:  “As they continue expanding, they offer more students the chance to excel, 

and I am pleased that the Department of Education can be a partner in their efforts to 

provide students from disadvantaged backgrounds with outstanding opportunities to 

learn.” 
 

However, some educators believe that the KIPP model of nine hour class days during the 

week, a half-day on many Saturdays, and only a one-month summer vacation would be 

nearly impossible to implement on a national scale because of the cost associated with 

extended school time.  They argue that the federal money being spent on the “KIPP 

experiment” would be better spent in high-needs public schools. 
 

In an attempt to settle the debate, Washington Post columnist Jay Matthews invited 

William Cala, superintendent of the Fairport, N.Y. school district to join him in an online 

debate about KIPP on Oct. 29.  In a lively cyber conversation, Matthews argued that the 

KIPP experiment is in its infancy and people should focus on its demonstrated results at 

educating disadvantaged students rather than whether the program can be replicated on a 

national level.  For his part, Cala argued that KIPP is “siphoning money from the poor of 

the cities” and that taxpayer dollars should not be used on “experiments” that cannot be 

replicated. 
 

To read the entire conversation, visit:   

http://www.washingtonpost.com/wp-dyn/articles/A35001-2002Oct29.html 
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SMALL SCHOOLS MAKE ECONOMIC SENSE:  New Report Stresses 

Cost Effectiveness of Small Schools 

A new report by the Rural School and Community Trust, in partnership with 

KnowledgeWorks Foundation, builds on current research that stresses the social 

benefits of small schools and the negative effects of large schools on teachers, students, 

and the community as a whole.  The report also examines the financial implications of 

building and operating small schools and argues that small schools are also a wise 

investment in economic terms. 

Dollars and Sense: The Cost Effectiveness of Small Schools summarizes research on 

school construction and finds that costs per student and per square foot were lower for 

smaller high schools and middle schools than they were for larger schools (The report is 

available at:  http://ruraledu.org/keep_learning.cfm?record_no=614).  Because research 

has shown that small schools typically have higher graduation rates than their larger 

counterparts, costs per graduate are even lower.  The report represents the work of a team 

of nine researchers with expertise in education, architecture, and quantitative research 

who challenge the common belief that big schools are cheaper to build and maintain. 

According to the U.S. Department of Education, approximately 70 percent of American 

high school students attend schools enrolling more than 1,000 students and nearly 50 

percent of high schools students attend schools enrolling more than 1,500 students.  The 

Smaller Learning Communities program was created to assist large public high schools, 

(defined as schools that include grades 11 and 12 and enroll at least 1,000 students in 

grades 9 and above), create a more personalized high school experience for students and 

improve student achievement and performance.  Under the President‟s proposed budget 

for fiscal 2003, the Smaller Learning Communities Program would be eliminated. 

Small School Structure Succeeds in Chicago High School 

The atmosphere at [North Lawndale College Preparatory Charter High School] 

was noticeably and totally different than what is prevalent at typical Chicago 

Public High Schools, especially those in lower socioeconomic communities… 

There is no inkling of negativity at NLCP; everyone strongly desires to succeed, 

to learn, to improve themselves.  --Northwestern University Center for Urban 

Policy, Spring 2001 

Typically, inner-city kids with academic promise avoid the public schools in 

neighborhoods such as North Lawndale, favoring magnet programs or small charter 

schools.  North Lawndale College Preparatory Charter High School (NLCP), however, is 

not your typical urban high school. 

Begun on a shoestring budget in 1995, NLCP is a rigorous community school for 400 

students who are willing to study hard, prepared to work hard and are committed to their 

own educational success.  In return, the school prepares its students to not only start, but 

also to finish college.  The academic day is longer and the reading and writing  
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coursework is double that of typical high schools, but successful students realize that the 

rewards are great:  North Lawndale has the highest retention rates of any high school in 

Chicago.  The school has outperformed neighborhood and similarly situated high schools 

on math and reading tests. Most importantly, over 90 percent of the school‟s graduates 

will be entering college or the military in the fall. 
 

At North Lawndale, every student is expected to complete four years of English, social 

studies, and math, three years of science, and two years of a foreign language.  Realizing 

that students enter high school at varying skill levels, NLCP‟s freshman curriculum 

includes a course in reading.  Enrichment or support classes are offered daily during 

tutorial periods and afford students access to the individualized attention they may need. 

A counselor is assigned to each freshman class of 85.  The counselor follows the class 

members throughout their time at NLCP and stays with them through their first 

postgraduate year to ensure success at college or work.  Class sizes are 20 percent smaller 

than traditional public school classrooms.  Student support services are individualized as 

much as possible and extend beyond academic needs—the staff includes a full-time 

clinical social worker. 

For more information on NLCP, visit:  http://www.nlcphs.org/ 

 

POOR ECONOMY HITS COLLEGES AND UNIVERSITIES:  Tuition 

and Fees Continue to Increase 

 

Two new reports from the College Board indicate that the recent economic downturn and 

tightening state budgets have forced many colleges to raise revenue though increases in 

tuition and fees.  In the 2002-2003 school year, average tuition and fees at public four 

year colleges and universities is $4,081, an increase of 9.6 percent; four-year private 

institutions charge an average of $18,273, an increase of 5.8 percent.   

Despite increases in costs, approximately 38 percent of undergraduate students attend 

four-year colleges and universities that charge less than $4,000 in tuition and fees, 

according to Trends in College Pricing.  Almost 70 percent face tuition charges of less 

than $8,000 while only 7 percent are enrolled in institutions charging tuition of $24,000 

or more per year.  Because over half of all students receive some form of student aid, the 

report says, these numbers significantly overestimate the actual amount students pay for 

tuition and fees. 

There is some good news for college students:  Student aid reached more than $90 billion 

in 2001-2002, an increase of 11.5 percent, according to Trends in Student Aid.  However, 

the maximum federal Pell Grant covers only 42 percent of average public four-year 

institutions‟ fixed costs (tuition and fees, room and board), compared to 84 percent 20 

years ago. 
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Both reports stress the importance of going to college versus settling for a high school 

diploma, despite the increasing costs:  “Median annual income for bachelor‟s degree 

recipients is 80 percent higher than median income for those with only a high school 

diploma. Over a lifetime, the gap in earnings between those with a high school diploma 

and a B.A. (or higher) exceeds $1,000,000.”  

The College Board issues Trends in College Pricing and Trends in Student Aid together 

in order to provide a complete picture of the financing of postsecondary educational 

opportunity in America.  One provides the latest information on college charges and 

expenses.  The other tracks the amount of financial assistance available to help pay these 

bills. 

Both reports are available at:  

http://www.collegeboard.com/press/article/0,1443,18420,00.html 

Community Colleges:  An Untapped Source for Developing High-Quality Teachers 

According to a new report by Recruiting New Teachers, Inc. the nation‟s 1,100 community colleges 

could help to fill more than 25 percent of teacher vacancies over the next decade, but continue to be 

overlooked as a resource.  The report also found that community colleges currently train more than one in 

five educators. 

Because community colleges enroll a more diverse student body than traditional four year colleges and 

universities, teachers educated at community colleges help to fill hard-to-staff vacancies in some of the 

country‟s most challenging schools.  Not only do they live in the urban communities in which they teach, 

they often stay longer and perform better than graduates from four-year institutions.   

Despite their potential, the report did list several challenges that community colleges across the country are 

facing.  Because community college students typically balance jobs and family with schooling, they do not 

finish their bachelor‟s degrees and enter the workforce as quickly as their counterparts.  In addition, 

growing enrollment and shrinking state budgets are forcing community colleges to raise tuition and fees.  In 

some cases, these increases make enrollment too expensive for prospective students from economically 

disadvantaged backgrounds. 

In Iowa, for example, almost all of the state‟s 15 community colleges had to cut budgets and raise tuition 

this fall.  At the same time, enrollment grew by seven percent, increasing class sizes and causing waiting 

lists for more popular programs. 

For more information on the report, visit:  

http://www.recruitingteachers.com/news/2002TappingPotential.html 

 

Straight A’s:  An Update on Public Education is a biweekly newsletter that focuses on education news 

and events both in Washington, D.C., and around the country.  The format makes information on federal 

education policy accessible to everyone from elected officials and policymakers to parents and community 

leaders.  The Alliance for Excellent Education is a non-profit organization working to make it possible for 

America‟s 6 million at-risk middle and high school students to achieve high standards and graduate 

prepared for college and success in life.  


